Larry Schweinhart, President,
HighScope Educational
Research Foundation.

“"Does anybody doubt
that we know the
strong and positive
effects that high-quality
preschool has? Now,
it’s time for us to stop
debating it and just get
to it!”

Discussing the GSRP Longitudinal Evaluation
during a National Women’s Law Center webinar.
July 16, 2012.



Moving Ahead Together

Day Two
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Agenda

o PQA: Scoring and
Specific Items

Break
Coaching/Mentoring

Lunch

O O O O

Coaching/Mentoring,
continued

o Wrap-Up
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Preschool Program

Quality Assessment

Second Edition

Form A — €lassroom ltems
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Scores

www.onlinepqga.net

www.michigan.qov

Sr

O

O

Scores on the PQA range
from 1 to 5.

1 represents low quality.

5 represents exceptional
quality.

A useful way to interpret the
PQA is that scores less than
3 indicate low quality, scores
between 3 and 4.49 indicate
medium quality, and scores
at or above 4.5 indicate high
quality.
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http://www.michigan.gov/gsrp

What do we DO with the data?

Report to funder

Advocate to legislators!
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PQA




Ciassroom ltems (Form A)

LEARN ENVIRONMENT E Time for child-inttiated activities G. Encouragement of child inittatives
’ A Saﬁe::fhea!mymmm F. Time for child recall H. Support for child leaming 3t group times
B. Defined Interest areas G. Small-group tme L Opportuniies for child exploration
C. Logcally locatad Interest areas H. Large-group tme | Acknowsedgment of chid efforts
D. Outdoor s Wwpment. matenais L Choices during transition tmes K. Encouragement for peer Interactions
E Ommmmpx:wdeqhbei\g of materals J. Cleanup ume with reasonable choices L Indepandent problem soiving
K. Snack or maal tme M. Confiict resolution
F. Vared and open-ended matertals L P
& mmm:d materals IV. CURRICULUM PLANNING
I Displys of child-nigated work li. ADULT-CHILD INTERACTION AND ASSESSMENT
T A. Maating basic physical needs A Cumicuium model
B. Handling separation from home B Team teaching
c KAng routine C. Wamm and caring atmosphere C. Comprehensive child records
B. Parts of the day D. Support for child communication D Anecdotal note taking by staff
C. Approprate time for each part of day E wu&mﬂitym E Use of chid obsarvation measure
D. Time for child planning - Aduls as partne
Agency Items (Form B)
Y. PARENT INVOLVEMENT AND VL STAFF QUALIFICATIONS AND STAFF Vil. PROGRAM MANAGEMENT
FAMILY SERVICES DEVELOPMENT A. Program licensed

A. Opportunities for involvement

B. Parents on policy-making committees
C. Parent parudpation In chiid activities
D. Sharing of curriculum Information

E Saff-parent Informal interactions

F  Extendng leaming at home

G. Formal meetings with parents

H Diggnostc'specal education services
L Service referrak a needed

). Transtion to kindergarten

Program director background
Instructioral s@aff background

Support staff orfentation and supervision
Ongoing professional development
Insarvice training content and methods
Obearvaton and feedback

Professional organization affiltation

nmMmpO® e

B. Contnulty in mnstructional staff
C. Program assessment
D. Recrultment and enroliment plan

E  Operating polides and procedures
F  Accessbibty for those with disabities

G. Adequacy of program funding
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IV. CURRICUVLUM PLANNING AND ASSESSMENT

IV-A. Staff use a comprehensive and documented
curriculum model or educational approach to guide

teaching practices.

Gircle one ndicctor Jevel

Standard Questions
I. Do you use one or more curriculum model(s)! (If yes) Which ones)!
LEkthec
curriculy
Level IV. CURRICULUM PLANNING AND ASSESSMENT Cheche oot Snsiuter: fevet Jor
Saf do| IV-E. Staff regularly use a child observation measure
dentiial of proven reliability and validity to assess children’s =
tel ol developmental progress.
Standard Questions
The conl |. Do you use a child observation measure! (If yas):
theqapr a. What & the name of the measure?
docume b. How often do you complete the measure?
Level | Indicators Level 3 Indicators Level § Indicators Supporting Evidence/Ane;

Staff do not use a

Saff use a child observation

| Staff use a chiid observation meas-

ure that i of proven rellabiity and

child observation measure that &5 of unknown
measure. relfability and validsty. validity (e.g. the High/Scope Child
Observation Record, Work
Sampling).
|| Staff do not use a Staff use a child obsarvation Staff use a chid observation
child observation Mmeasure once a year to measure twice a year or more often

mMeasure to assess
children’s developmen-

assess children’s develop-
mental progress.

to assess chidren's developmental
progress.




I-H. Materials refiect human diversity and the ! 2 3 4 s
positive aspects of children's homes and community | Check here if not observed or reported.
cultures.

Stondard Question
|. What cultures and backgrounds (eg., jobs, iInterests, hobbies) are represented In the children in your
program and the surmounding community?

Level | Indicators Level 3 Indicators Level § Indicators Supporting Evidence/Anecdotes

| Matertals do not Materials reflect the home | Materiak refiact the home and com-
reflect the home and and community cultures munity cultures and spacal neads of
community cultures and/or spectal needs of some program children (e g, photos of
or special neads of program chiidren. famidly members, cocking utensis,
program children. music apes, work clothes and tooks,
eyeglasses).

| Matenals perpetuate |Some matertals refnforce cul- | Materiak depict 2 wide range of

cultural and gender tural and gender stereotypes. nonstereotyped rofe models and

stereotypes. cultures (e.g., picture books with
women doctors and men doing
housework; dress-up dothes for df-
ferent chores and occupations avall-
able to all children; carpentry tooks
and cooking utensis used by aduits
and children of both sexes; storfes,
toys, and computer software depict-
ing minorities as professionals).

|Some multicultural matentak | Multicultural matertals are integrated

are Integrated Into the dass- into the classroom (e.g., everyday

room. and holiday dothes from other coun-
tries In dress-up area; food from
the children’s various cultures and
religions served at snack and repre-
sented In contaliners in house area;
music, books, and Instruments from
diffierent tmes and places; eye-level
reproductions of artwork from




11l. ADVLY-CHILD INTERACTION

=M. Aduits involve children in resolving conflicts.

Level | Indicators

Level 3 Indicators

Level § Indicators

Gircle one indicctor leve! for this tam basad on the sconng nudes on poge 4.
1 2 3 4 5
[ Check here if not observed or reported.

Supporting Evidence/Anecdotes

| ] Aduits shame, scold,
and'or punish children
in conflict

| Adults do not defuse
the conflict gtuation.

Aduits provide chiddren In
conflict with statements
about manners or morals.

| Adults treat conflict situations with

chifdren matter of factiy.

|| Aduits partially defuse the

conflict sttumtion.

|| Adults defuse the conflict sitation

bafore moving Into problem-soiving:

« Approach chiddren calmly and stop

any hurtful actions.
« Acknowledge children's feelings.

|| Adults decide what
the problem Is with-
out input from chid-
ren or don't state the
problem at all.

| Aduits state the problem

with some confirmation from
the chédren (e.g.,"Did you
take that from her!).

| Adults involve children In Idantifying

the problam:

+ Gather information from the
children (what happened, what
upset the children).

» Restate the problem.

|| Adults solve problems
for children without
expknation

| Aduits sometimes Impose

their own Ideas about how
conflicts should be resolved
and choose a solution.

| Adults Involve chiddren In the

process of finding and choosing 2

sofution for a problem:

« Ask children for solutions and
encourage them to choose one
together

+ Be prepared to give follow-up
support when children act on
thedr dedsions.
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IV. CURRICULUM PLANNING AND ASSESSMENT SSck e S JEuck i S S Svmcdl e S RCEYS s o e &
IV-B. Staff use a team teaching model and share ! 2 3 4 s

responsibilities for planning and implementing | Check here if not observed or reported.
program activities.

Standard Questions

| Do s@ff have a regularly scheduled time for planning? (If yes):
a. When do they meet?
b. How often do they meet?

2 Who Is responsible for planning activities?

Level | Indicators Level 3 Indicators Level § Indicators Supporting Evidence/Anecdotes

Staff do not have regu- 'Staff meet once or twice a || Staff meet dafly to discuss and make
farly scheduled plan- week to plan plans for the next day.
ning sessions.

The headlead teacher The head/lead teacher some- Teaching team members particlpate
plans all actvities. times plans activides with egually In planning activities.

other members of the teach-

Ing team.

| Asstetants and aides Assistants and aides some- Teaching team members conduct and
play manor nonteaching times conduct and/or parud- participate In chifdren’s activities.
roles (e.g., wipe tables, pate In children’s activities.

prepare materfals).
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Table Activity

O Based on the evidence, what score would your group
give? Would it match or not match the entered score?

O How might the evidence be rewritten to match the score
that the rater gave it?

O What mechanisms are in place to support conversation
about consistency of approach and sharing data? For
example,

O Support for new ECSs,
O Conversation with those that are not here, today,
O Conversation between ECSs and the ECC,

O Using the PQA when talking to principals - specific things to
look for in a quality preschool classroom.

Vi ‘\ August 2012




What Legislators Need to Hear

O Growing enrollment O We need to be certain
without providing that we emphasize
necessary funds underinvestment,
threatens program despite the growing
quality. investments.

~ NIEER 2011 Yearbook ~Sharon Lynn Kagan, 2012

August 2012

17




" Next Steps




